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The King’s C of E Primary Academy
Living Well Together
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our academy. 
School overview
	Detail
	Data

	School name
	The Kings Church of England Primary Academy

	Number of pupils in school 
	241

	Proportion (%) of pupil premium eligible pupils
	44.4

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-2027

	Date this statement was published
	November 2024

	Date on which it will be reviewed
	November 2025

	Statement authorised by
	Sarah Clarke

	Pupil premium lead
	Rebecca McEwan

	Governor / Trustee lead
	Catherine Davies


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£174,640.00

	Recovery premium funding allocation this academic year
	0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£174,640.00



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Vision Statement
Growing confident and aspirational people who believe in themselves and contribute positively to their community and the wider world.
As a school community, we are passionate about enhancing the life opportunities of all children. Our children deserve a better future, one in which they have increased opportunities, fulfilling relationships and are able to make valuable contributions to society.
Too many of these pupils at present are facing community barriers of low employment, low aspiration, low wages and poor life opportunities. Many pupils are classed as vulnerable in our academy. This statement is intended to meet the needs of all pupils who are supported by a social worker or who are classed as a carer irrespective of whether they are entitled to pupil premium. 
Meeting the social and emotional needs of our pupils entitled to pupil premium is a core principle of our strategy. This permeates our whole school culture as we aim for all of our children to flourish academically, emotionally, morally, socially, physically and spiritually.
Specifically, we intend to: 
• Ensure quality first teaching for all children, with a focus on continuing professional development for all staff. 
• Teach speaking, listening, reading, writing and mathematics exceptionally well. 
• Put measures in place rapidly to address underperformance, special educational need or social and emotional concerns. 
• Further develop partnerships with parents/carers through the use of the graduated approach, structured conversations and modelling so that home is also a place of learning. 
• Ensure good attendance at school through daily monitoring and bespoke work with families. • Ensure all pupils have full access to all wider opportunities and monitor this carefully.

To ensure they are effective we:
· ensure disadvantaged pupils are challenged in the work that they are set
· act early to intervene at the point need is identified
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	 Less well-developed language skills (the ability to form sentences, express needs, follow instructions, use and understand age-appropriate vocabulary). 

	2
	Less well-developed reading skills (sometimes a result of limited exposure to books and stories, low parental confidence in their own literacy skills, fewer opportunities for reading outside of school). 

	3
	Mental health needs as a result of multiple vulnerabilities (lower self-esteem and confidence, weaker resilience and ability to ‘bounce back’, sometimes communicated through challenging behaviour). 

	4
	Inconsistent attendance at school (for a minority of pupils) leading to gaps in learning. 

	5
	 Fewer wider experiences leading to a lack of cultural capital (knowledge and understanding). 


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve communication and language skills for all pupils entitled to pupil premium, with a specific focus on the EYFS and KS1 using quality first interaction strategies and increased opportunities for talk.
Enrich pupils’ vocabulary throughout their school journey so that their comprehension improves and they have the language to reason and express themselves through specific vocabulary development.
	Greater than 80% pupils entitled to PP achieve expected+ in CL at the end of the EYFS. 
At least 80% pupils entitled to PP achieve expected+ in speaking and listening at the end of KS1 and at the end of KS2.
 Pupils’ interactions demonstrate understanding and the ability to use a wide range of appropriate vocabulary.
 Pupils demonstrate greater confidence when interacting with peers and adults.

	Ensure that children entitled to pupil premium are supported well through Quality First Teaching and high impact interventions to improve outcomes of ARE and GDS in line with National outcomes.
	60% pupils entitled to PP achieve expected+ in Literacy at the end of the EYFS. 
80% pupils entitled to PP achieve the standard in the Phonics Screening Check by the end of Year 2. 
72% pupils entitled to PP achieve expected+ in Reading at the end of KS1. 
Pupils demonstrate a love for books and reading through their independent choices and play. Most families of pupils entitled to PP work in partnership with school to help their children learn to read.
(2024 GLD Newark PP 51.2% All 68%
(Nottinghamshire GLD PP 48.2% All 67.7% )

At least 45% pupils entitled to PP achieve expected+ at the end of KS2 COMBINED
	PP 2024 Newark

	PP 2024 Notts

	All 2024 Newark

	All 2024 Notts


	Reading 58.1
Writing 60.2
Maths 60.2
Combined 45.7

	Reading 59.7
Writing 57.4
Maths 58.8
Combined 44.4

	Reading 71.4
Writing 72
Maths 72.3
Combined 58.3

	Reading 73.7
Writing 72.1
Maths 73.7
Combined 61







	Ensure all pupils entitled to PP have good mental health and well-being, including the vocabulary to express themselves and their needs when things are difficult for them.
	By July 2027, case studies of pupils eligible for pupil premium that are nurture poor or with SEMH deficits, demonstrate positive improvements. Pupil voice evidenced in these case studies.
Motional data for pupils entitled to PP demonstrates increased well-being and resilience.
Most learners who are entitled to PP are able to access learning with negatively impacting on the learning of others. Those who are unable to do so have alternative provision that allows all learners to thrive.
Children can talk about their feelings and can identify trusted adults in school. Incidents of challenging behaviour in the classroom are reduced and children have strategies for managing their feelings when they are anxious.

	Persistent absenteeism reduces so that pupils entitled to PP are accessing a full curriculum and more pupils make better progress as a result of good attendance.
		Persistent Absence Whole school
2023-2024
	Persistent Absence FSM6
2023-2024

	26.47%
	32.82%


By July 2027,
Attendance to be at least in line with National figures for pupils entitled to Pupil Premium
Persistent absence for pupils entitled to Pupil Premium is at least in line with those not entitled.
Families of pupils who are persistently absent are working in partnership with school on achieving bespoke attendance targets.  


	Pupils entitled to PP have the same opportunities at school at those who are not, increasing their cultural capital through wider experiences that they can draw on in their learning.
	Pupils entitled to PP make good progress in their learning (evidenced on PP Tracker).
Pupils entitled to PP have accessed a wide variety of extra-curricular activities, acquiring new skills and knowledge (evidenced on PP Tracker).
Pupils entitled to PP have full access to all wider opportunities at school, as demonstrated by school data. Pupils entitled to PP can talk about their experiences with understanding, using appropriate vocabulary



Activity in this academic year
This details how we intend to spend our pupil premium this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £7,500
1. PP Leader incentive (TLR for RM)
2. Nottinghamshire County Council Pupil Premium Leaders Network (3 Day Event)
3. RWI development days
4. Kate Bailey Consultancy and staff training 
5. English Hub release time for English and Reading Lead
6. Pupil Premium Lead release – Consultancy with Clare Barber (SNMAT PP development Days)

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Recruitment and Retention
Create roles for a Pupil Premium Leader with salary incentive.
	
EEF – Using Pupil Premium, Wider strategies
Monitoring the careful implementation of SEL in school should involve considerations around staff training, curriculum time and the impact of bespoke interventions. The teaching of SEL should be explicit, including simple activities, routines and strategies aligned with everyday class teaching. 
	1, 2, 3, 4, 5

	CPD
Develop a shared understanding of quality first teaching sequences across the curriculum through mentoring and training.
	EEF Early Years Toolkit – Professional Development
Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, research tells us that high quality teaching can narrow the disadvantage gap.
The early career framework is the evidence base which underpins this new entitlement for early career teachers’ professional development. It sets out what all early career teachers should learn about, and learn how to do, during the first 2 years of their careers.
Walkthrus (walkthrus.co.uk)
Teaching WalkThrus materials have been designed to provide a central set of connected resources to build your institution’s professional development around.  They are designed for use in primary and secondary schools, in further education colleges and a range of other educational settings. These are evidence-informed teaching strategies.
EEF – evidence for Teacher Professional Development (re:WalkThrus)
There seems to be something of a consensus that instructional coaching includes the following core mechanisms …
Goal setting: coaches and/or coachees identify specific, focused areas of improvement for coachees. 
Feedback: coaches provide feedback following observations of coachee practice. 
Instruction OR modelling: coaches point coachees toward specific improvements in practice. -Rehearsal OR context specific repetition: instructional coaching always involves deliberate practice of new techniques, outside or inside the classroom.
EEF Teaching and Learning Toolkit – Feedback
Providing feedback is a well-evidenced and has a high impact on learning outcomes. Effective feedback tends to focus on the task, subject and self-regulation strategies: it provides specific information on how to improve.
	1, 2

	CPD
Provide training on effective interaction strategies for all staff 
	EEF Early Years Toolkit - Communication and Language Approaches
Overall, studies of communication and language approaches consistently show positive benefits for young children’s learning, including their spoken language skills, their expressive vocabulary and their early reading skills. On average, children who are involved in communication and language approaches make approximately six months’ additional progress over the course of a year. All children appear to benefit from such approaches, but some studies show slightly larger effects for children from disadvantaged backgrounds.
EEF Teaching and Learning Toolkit – Oral Language Interventions
The average impact of Oral language interventions is approximately an additional six months’ progress over the course of a year. Some studies also often report improved classroom climate and fewer behavioural issues following work on oral language. Approaches that focus on speaking, listening and a combination of the two all show positive impacts on attainment. Most of the studies focus on reading outcomes. The small amount of studies that do study maths and science show small positive effects. Language approaches in these subjects may be used to explicitly practice subject specific vocabulary.
The Reading Framework (gov.uk)
It is important that children practise their reading with ‘decodable’ books or texts. They speed up the time they need to gain sufficient accuracy to read a wide range of children’s literature.
	1

	CPD 
Work with the English Leader, RWI coach, The English Hub and Trust Consultant for English to provide classroom-centred coaching and mentoring to further develop the quality first teaching of reading, including phonics.
	EEF Early Years Toolkit – Early Literacy Approaches (e.g. storytelling, group reading, early phonics, introductions to writing)
Early literacy approaches have been consistently found to have a positive effect on early learning outcomes. The early literacy approaches evaluated to date led to an average impact of four additional months’ progress, with the most effective approaches improving learning by as much as six months.
EEF Teaching and Learning Toolkit – Phonics
Phonics approaches have been consistently found to be effective in supporting younger pupils to master the basics of reading, with an average impact of an additional five months’ progress. Research suggests that phonics is particularly beneficial for younger learners (4−7 year olds) as they begin to read. Teaching phonics is more effective on average than other approaches to early reading (such as whole language or alphabetic approaches), though it should be emphasised that effective phonics techniques are usually embedded in a rich literacy environment for early readers and are only one part of a successful literacy strategy.
Greg Brooks – What works for literacy difficulties/Fresh Start
In 2013 the Education Endowment Foundation commissioned an independent RCT evaluation of this scheme .. The RCT involved 212 Y7 pupils in 10 schools who received Read Write Inc. (Fresh Start) for one hour, three times a week, for 22 weeks. A waiting-list control group of 221 pupils received the intervention after that. There was a modest benefit for the intervention group, but …Data for KS3 are presented … and show between substantial and remarkable improvement in reading comprehension.

	2

	Recruitment
Appoint a new Pupil Premium Leader to further develop the strategy.
	
	1-6


	
	This post is designed to raise standards of teaching, learning and attainment throughout the school, with particular regard to matters of inclusion and entitlement for children entitled to Pupil Premium.
	



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £95,755
1. RWI 1:1 
2. SALT  
3. IDL
4. Wave 3 
5. Reading Plus
6. Learning by Questions
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Phonics Interventions
RWI/Fresh Start
	
	3

	Speech and Language Interventions/
Language development focused Curriculum
	EEF Early Years Toolkit – Oral Language Interventions
The average impact of Oral language interventions is approximately an additional six months’ progress over the course of a year. Some studies also often report improved classroom climate and fewer behavioural issues following work on oral language.
Approaches that focus on speaking, listening and a combination of the two all show positive impacts on attainment. 
DfE 2023 – The Reading Framework
	1-2

	Maths, Writing and Reading Interventions 
IDL
1:1 Tuition
Small Group intervention
Reading Plus
Learning by Questions 
	EEF Early Years Toolkit – One to one tuition
On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having lower prior attainment or are struggling in particular areas. Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average.
EEF Early Years Toolkit – Small group Tuition
Small group tuition has an average impact of four months’ additional progress over the course of a year. Evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Some studies suggest that greater feedback from the teacher, more sustained the engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact.
Learning by Question
Recommendation 2 from the EEF’s Self Regulation guidance report Metacognition and Self Regulation guidance report suggests that explicitly teaching pupils to plan, monitor and evaluate their learning can increase pupil independence in the classroom.
EEF Early Years Toolkit – 
Reading Plus
Features of the software are based on supporting reading with automaticity so that readers can devote more of their cognitive resources to information processing and the construction of meaning. Disadvantaged pupils could particularly be supported by computer adaptive learning, which identifies gaps in learning via diagnostic assessment and provides personalised follow up activities, also supporting the teacher to see which pupils may need additional support.
	2



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £72,890
1. Pastoral Lead support (interventions and attendance management) 
2. Nurture provision within Falcons
3. Special provision within Peacocks
4. Forest School alternative nurture session 
5. Cultural opportunities 
6. Wider curriculum trip subsidies and uniform provision 
7. Counsellor salary  
8. Elsa and other SEMH therapies 
9. Breakfast provision 
10. Motional
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Improve mental health and well-being; build children’s vocabulary so that they can express themselves and their needs (continue to work with MHST).
	EEF Teaching and Learning Toolkit – Social and Emotional Learning 
The average impact of successful SEL interventions is an additional four months’ progress over the course of a year. Alongside academic outcomes, SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school
	

	Further develop the role of the Pastoral Leader so that all staff receive training, and supervision is made available.
	EEF – Using Pupil Premium, Wider strategies
Monitoring the careful implementation of SEL in school should involve considerations around staff training, curriculum time and the impact of bespoke interventions. The teaching of SEL should be explicit, including simple activities, routines and strategies aligned with everyday class teaching. 
	3, 4, 5

	Provide a range of interventions that promote well-being, resilience and recovery from trauma (Nurture provision, ELSA, counselling including play therapy, talk therapy, forest activites/outdoor adventures, art therapy).


	EEF – Using Pupil Premium, Wider strategies
‘Social and emotional skills’ are essential for children’s development— they support effective learning and are linked to positive outcomes in later life. With the right support, children learn to articulate and manage their emotions, deal with conflict, solve problems, understand things from another person’s perspective, and communicate in appropriate ways. 
Nurtureuk.org
The scholars concluded that nurture groups are an effective intervention in improving the emotional well-being of children with social, emotional and behavioural difficulties, at least in the short term, and that all types of NG provision, be they part-time or full-time, have proved to be effective.
While a large body of independent academic research shows nurture groups remove behavioural barriers to learning and attainment in schools, controlled studies have also concluded that students with social, emotional and behavioural difficulties are significantly more likely to improve in these areas over the long-term by attending nurture group provision in school rather than remaining in their mainstream classroom (O’Connor and Colwell, 2002) A more recent piece of independent research showed that nurture groups promote good mental health by helping children to feel valued, building confidence and self-esteem, teaching them how to make good relationships with adults and each other, developing communication skills, providing opportunities for social learning, and facilitating learning through quality play experiences (Cole, 2015).
	3

	Reduce persistent absence for identified pupils, working closely with families and building a positive culture of attendance.

	Education and training Inspectorate
This report discussed the need for the following in improving attendance to, in turn, improve attainment.
i. Leadership
ii.     Close educational engagement with parents 
ii. Tailored education programmes
iii. Strategic monitoring, reporting and evaluating


The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.
	 3, 4

	Subsidise trips, residentials, uniform, breakfast provision.
	EEF - Outdoor Adventure Learning 
Outdoor Adventure Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation.
Children from disadvantaged families benefit most from extra-curricular activities but are much less likely to have access to sport, arts or cultural pursuits (according to Australian researchers). Research by academics from Flinders University, released as part of Anti-Poverty Week, found 34% of children from lower socio-economic communities missed out on extra-curricular activities, compared with 13% from wealthier areas (October 2021)
Magic Breakfast- Alex Cunningham, Acting CEO
Our own research shows that 93% of schools see an increase in concentration and energy amongst children attending our breakfast clubs
	 5



Total budgeted cost: £ 176,145



	Further information  

	Additional activity at The King’s C of E Primary Academy
 Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium.
That will include: 
• utilising grants and donations to supplement our Community Hygiene and Food Hub that supports families (Coordinated by The Friends of The King’s) which supports the physical and mental well-being of pupils and their families.
• offering an invite-only after school reading club to ensure identified pupils in Year 2 and Year 6 get additional support and practice from qualified teachers. 
• offering induction meetings for all EAL families. Planning, implementation, and evaluation In planning our new pupil premium strategy, we considered carefully why some of the strategies we adopted in previous years have not always resulted in accelerated progress for this group of pupils. Both leaders and staff understand that barriers to learning for PP eligible pupils are varied and multiple – this is not a homogenous group. We therefore reviewed pupil progress data, held discussions with parents and carers, and analysed other information gained during quality assurance activity to establish each child’s strengths and development areas. This has enabled us to target our provision more specifically and accurately. Our strategy has been developed using reliable research information from a range of sources (e.g. reports from the Joseph Rowntree Foundation, the EEF’s guidance reports and their implementation guidance, ‘What Works’ evidence from Greg Brooks). It has also been developed following considerable discussion between staff, governors and colleagues from a range of academies in different contexts across our Trust. Research on the impact of the pandemic on PP eligible pupils has also informed our thinking and planning. We have put a robust evaluation framework in place for the duration of our three-year approach. This includes the ongoing collection of pupil progress information (both formally and informally) and a commitment to focussed CPD that effectively builds knowledge, motivates staff, develops teaching techniques and embeds practice. We will take swift action if changes or amendments to our chosen strategies are required.
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